ACADEMlC SK"—LS ENGLISH FO:I:;CQJRY
Teacher’s notes

(i) Assess slides and visual media T -

Warm up

Ask students to brainstorm types of visual information they can see during a lecture or presentation. As a class, discuss
the problems students can have using these visuals in class (labelling; distracted from speaker; knowing whether to copy,
annotate or do nothing, etc.).

Using the Factsheet

There are three possible ways to use the Factsheet:

1 Give students the Factsheet before the lesson, so they can read it at home and come to the lesson prepared to do the
Worksheet. If you use this approach, start the lesson by checking that all students have read and understood the Factsheet
and answer any questions.

2 Give students the Factsheet at the beginning of the lesson and start by working through it with the students.

3 Focus on the Worksheet in the lesson, then give students the Factsheet at the end of the lesson, so they can take it home
and keep it as a reference or revision tool.

Theory to practice
. Get students to read the information about understanding visuals.
. Check understanding.

Possible answers

a  provides information about financial institutions

b textand visual

¢ title and headings in bold, and also BANK from the image

d look at it all carefully, think about its purpose, make notes, listen to what the speaker says about it
e  often at the beginning; possibly at the end, as a summary

f Students’ own answers

Using the Worksheet

Practice

@ @ In pairs, look at the slides from different talks. Match the types of information to the slides a-f.

Draw students’ attention to the six slides and list of types of information.

«  Discuss the first slide and what information is shown from the list.

»  Put students in pairs.

»  Ask students to match the slides and information types.

*  Get some students to share the answers with the class.

¢ Remind students that it is important to work out what type of information is being shown so they know how
it relates to what the speaker is saying.

Answers
b

O wCN-=
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[> 01-06 Listen and match the talk extracts to the slides (a-f).
« Tell students they are going to hear six extracts of talks.
*  Remind students that they need to focus on what is being said and look at the slides.
«  Play [> 01-06 and ask students to match the audio extracts to the slides.
» If students need to hear the audio again, play the tracks a second time.
*  Get some students to share the answers with the class.
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Answers
03
01
04
05
02
06

-~ 0 QO O

Transcript

o1

There are different ways to measure income inequality. We can base it on the richest ten per cent of the population,
the richest five per cent, or, as is shown in this graph, on the richest one per cent of the population.

We can see from this graph that income inequality rose in many countries around the world between 1980 and
2012. As the graph indicates, the most dramatic rise was in the United States, where income inequality more than
doubled between 1980 and 2012. In Australia, the figure also went up significantly during the same period. As can be
seen, there was also a sharp rise in income inequality in Sweden and Norway. Income inequality rose only slightly in
Denmark, and the smallest rise overall was in France.

Transcript

o2

The human brain is the most complex organ in the body and is made up of many different sections, which each
control a number of functions. It is perhaps useful to start with the six main sections. The cerebrum is the largest part
of the brain, but that in itself can be divided into four main sections. First, there is the frontal lobe which deals with
high-level thinking — intellectual actions like problem-solving, for example. Then there is the parietal lobe. When the
brain receives sensory information like pain or touch, the brain needs to process that information, and this is done in
the parietal lobe. In other words, it helps us to make sense of the world. Next, we have the occipital lobe, and this is
the visual part of the brain. It deals with information received through the eyes — so shapes, colours and so on. The
final part of the cerebrum is the temporal lobe, and this is where the brain processes language, for example, sounds
and understanding speech. The temporal lobe also helps us to form memories.

Transcript

o3

Hofstede’s model originally covered four dimensions of culture as it manifests in the workplace, and the countries he
surveyed were mapped onto these dimensions depending on how high or low they scored for each. He named the
first of these dimensions power distance. Power distance refers to the degree to which the less powerful members of
organizations within a country accept that power is not distributed equally. To put this in other words, in a country
with a high power distance score, people accept that everyone has a place in society and that there is a hierarchy.
Subordinates expect their bosses to tell them what to do and centralization of power is normal. In contrast, countries
that score low on this dimension put stress on equal opportunities for everybody and employees expect their bosses
to consult with them before taking a decision.

Saudi Arabia is an example of a country that scores very high on the power distance dimension, while Denmark
scores very low. Next, we have ...
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Transcript

o4

So the cultural artefact | have chosen is a set of worry beads, known in Greek as a komboldi. | have one here to show
you, but it's rather small, so you can also see a photo of it here on this slide. As you can see, it consists of 19 beads on
a cord, or string, that is joined at the top with a silver piece, which we call the shield. This komboléi also has an extra
bead at the end for decoration, and a long tassel. This one is made with amber beads and the cord is silk, so this is
quite an expensive set of worry beads, but it is also possible to get ones that have synthetic beads and metal chains,
which are, of course, much cheaper. The number 19 is not a set number, but all Greek worry beads have an odd
number of beads on the string — this makes them hang better when you hold them by the tassel, or by the single
bead at the end.

Transcript

os

Welcome, everyone and thank you for coming. The purpose of today’s lecture is to give a brief overview of light
pollution, and to explain why it is a problem which needs to be addressed. First of all, Ill establish what we mean by
light pollution. Then I'll move on to why it's a problem, and I'll finish by evaluating some potential solutions.

Transcript

o6

A good example of an attractive treatment is dolphin therapy. Dolphin therapy has become very popular in the last
few decades, with over 100 programmes around the world. These programmes claim a number of benefits, such

as improving communication in children with autism, lengthening concentration spans and reducing stress and
depression. The claim is that the ultrasound waves emitted by dolphins have special healing powers. It's a beautiful
idea ... but not one that's supported by much evidence. In fact, critics claim that any positive results are likely caused
by wishful thinking and the positive effects of experiencing something as wonderful as swimming with dolphins.

@ In pairs, discuss the purpose of each slide.

Ask students what purpose refers to (the function — why something is there).

Put students in pairs.

Ask them to read the different purpose examples. Check understanding.

Ask students to match the slides (a—f) to a purpose in the list.

Note that one purpose is a red herring.

Get some students to share the answers with the class.

Remind students that it is important to work out the purpose of the visual so listeners understand how it relates
to what the speaker is saying.

Suggested answers

-~ 0O QO o

Highlight key information/points
Show visual evidence or data

Show a visual example

Outline the content of the talk
Explain something complex visually
Show arguments for or against
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Write a suitable title for each slide.

*  Remind students of the information and purpose of each slide.

e Ask students to write a suitable title for each slide based on the information they have.

*  While students are working, walk around the class to monitor and assist where necessary.

*  Get some students to share the answers with the class.

»  Vote on the most suitable title for the slides after a brief discussion on each one.

*  Remind students that it is important to find the title of the visual to easily reference it again later.

Suggested answers

Hofstede's 4 point model: power distance

Chart of income inequality based on richest 1% of population
Visual example of komboldi worry beads

Outline of light pollution lecture

llustration of a human brain

Dolphin therapy: arguments for and against

-~ 0 QO O

@ @ Work in pairs. How important is each slide? What should the listener do for each slide?

»  Put students in pairs.

»  Tellthem it is important to understand if the visual/slide is important or not to the talk overall. Once that is assessed the
listener can decide what action they will take when they see it.

*  Askstudents to decide if they think the slides are important () or not important (N) overall to the talks.

»  Tell students to match possible actions listeners should take based on each slide’s importance and the type of
information it contains.

e Remind students that it is important to decide what action listeners should take so they are not distracted
unnecessarily from what the speaker is saying.

Suggested answers

| — Add notes (words here and there) / Add detailed information
| - Add title and source / Highlight key information

N — Nothing / Add title

| — Add notes (words here and there) / Add detailed information
| - Label the photo/illustration / Add title and source

| - Add notes (words here and there) / Highlight key information

-~ 0O QO O

What is the source of each slide? Is it important to know?
*  Ask students what the term source relates to for information (the book, journal, etc. where the information came
from originally).
»  Elicit the sources of the information for the slides a—f.
*  Get some students to share the answers with the class.
¢ Remind students that it is important to know the source if they wish to check the original material after the talk.

Answers
Only slide b has a source. Data is important to source so listeners can verify the details in the original document if
they wish.

@ In pairs, decide what the different parts of each slide are called.

»  Put students in pairs.

e Askthem to use the labels to describe the contents for each slide.

*  While students are working, walk around the class to monitor and assist where necessary.

»  Get some students to share the answers with the class.

»  Remind students that it is important to know the different parts of visuals because they will hear the speaker
refer to them.
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[> 01-06 Listen to the extracts again. Which phrases (a-j) appear in each extract?
«  Tell students they are going to hear the six extracts again.
*  Remind students that they need to focus on the expressions.
»  Tell students that some expressions may not appear in any of the audio extracts.
«  Play > 01-06 and ask students to match the correct phrases to the correct extracts.
e While students are working, walk around the class to monitor and assist where necessary.
*  Get some students to share the answers with the class.
*  Remind students that it is important to listen for certain phrases to shift their attention to any visuals being shown.

Answers

[>01 bica
>02 e
[>03 (none)
>o04 fh
[>05 (none)
[>06 (none)

Not used in any of the extracts: d, g,

@ In pairs, use the words to complete the checklist to assess visuals.
»  Put students in pairs.
*  Ask them to complete the checklist using words from the box and clues from the lesson.
*  Get some students to share the answers with the class.
»  Tell students that the checklist will be useful to assess visuals from lectures and talks in the future.

Answers
information
purpose
title

source
important
listener
labels

refer

O 0D Q0O oo

TIP

Get students to look at the tip. Get one of the students to read the tip aloud for the whole class.
Check understanding and answer any questions.

@ Find a lecture slide on the internet. Use the checklist to assess the slide. Present your findings
to another pair.
»  Put students in pairs.
»  Ask pairs to find lecture slides on the internet.
o Tell them to discuss and assess the slide using the checklist.
*  While students are working, walk around the class to monitor and assist where necessary.
»  Tell each pair it should present its findings to another pair.
e Get some students to share the answers with the class.
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Reflect

@ In pairs, prepare a lecture slide to cover the main ideas in this unit. Compare your ideas with
another pair.

»  Put students in pairs.

*  Ask them to prepare a single slide to cover the main ideas in the unit.

*  While students are working, walk around the class to monitor and assist where necessary.
*  Ask them to exchange slides and discuss the contents of the other slides.

Learning outcome

By the end of the lesson, students should:

. know how to determine the purpose of a visual

. know about different types of information used in visuals
. feel confident in assessing visuals using a checklist of ideas
. be able to listen and refer to visuals during a talk

Ending the lesson
Have a whole-class discussion about what students learnt in the lesson. Answer any questions.

Integrated skills

If you prefer an integrated skills approach, print the transcripts from Exercise 2 and get students to read them and find the
keywords rather than listen to them. Change the instructions in Exercises 2 and 8 to say Read instead of Listen (to). This will
enable you to address both reading for keywords and listening for keywords.
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